
Accommodations for Students with Disabilities: If you have a disability for which you 

are or may be requesting accommodations, please contact both your instructor and the 

Office of Academic Support Services, University Center C212 (610-758-4152) as early as 

possible in the semester.  You must have documentation from the Academic Support 

Services office before accommodations can be granted. 

 

The Principles of Our Equitable Community:  Lehigh University endorses The Principles 

of Our Equitable Community (available via http://www1.lehigh.edu/diversity). We expect 

each member of this class to acknowledge and practice these Principles. Respect for each 

other and for differing viewpoints is a vital component of the learning environment inside 

and outside the classroom. 

 

Lehigh University 

Spring, 2020 

 

Course Title: Social Studies in Middle Level and High School Education 

Course Number: TLT 431 

Classroom: Iacocca Hall, Room A-110 

Day/Time: Wednesdays, 7:15-9:55 pm 

 

Instructor: Thomas C. Hammond, PhD 

Office: Iacocca Hall, A223 

Office Hours: Wednesdays, 9:30-11:00; others by appointment 

Office Phone: 610.758.3259 

Email: hammond@lehigh.edu 

 

Course websites: 

• CourseSite (private information) at http://coursesite.lehigh.edu 

• Course wiki (public info) via https://confluence3.cc.lehigh.edu/display/~tch207 

 

Introduction 

 

This is a web-enhanced 3 credit graduate course. Some class meetings may occur 

asynchronously (i.e., online and/or in small groups). It is expected that each student have 

the capability to author and manage simple web pages, blogs, and wikis; connect to servers 

such as your Lehigh server space; and upload and link files. Lehigh University's Library and 

Technology Services (LTS) offers a variety of short courses, tutorials, and helpdesk 

functions to assist you with using Lehigh's services and simple tasks such as creating and 

posting web pages for your Lehigh server space. The course instructor will provide 

additional help with these tasks as needed. 

 

Catalog description 

 

Curriculum, content, teaching strategies, and instructional materials of the social studies 

field. Emphasis will be placed on organizing content, using appropriate methods, testing and 

evaluation, and innovations for social studies at the middle and high school levels. Attention 

will be given to examining textbooks, courses of study, and teacher-made materials. 

 

Course purpose 
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The major goals of this course focus on preparing you to teach social studies in grades 7-

12.  Accordingly, the goals are that (1) you will learn effective strategies for teaching social 

studies disciplines to adolescents, (2) you will accumulate a collection of teaching materials 

and know where to find additional resources, and (3) that you will find that social studies is 

vibrant, exciting, and essential for all members of society. The National Council for the 

Social Studies' concept of "powerful social studies" will be a guiding concept as we explore 

the social studies disciplines highlighted in the Pennsylvania Standards. Additionally, the 

course will feature a sustained focus on the use of instructional technology for social studies 

education, exploring where it advances and where it impedes powerful social studies. 

 

Course objectives 

 

By the conclusion of this course, students will demonstrate the ability to 

● develop a unit plan linked to the Pennsylvania Department of Education academic 

standards for social studies and English Language Proficiency Standards (ELPS). 

● prepare social studies lesson plans 

● select methods for powerful social studies teaching and learning and apply them to a 

classroom lesson 

● locate and use social studies teaching materials 

● select and integrate appropriate instructional technology in the social studies 

classroom 

● use a variety of formative and summative assessment techniques in the social studies 

classroom. 

 

Pennsylvania Department of Education Program 

Standards for Social Studies Teacher Certification  

and Preparation 

 

Competency Artifacts/activities that 

address this competency 

I. Knowing the Content 

Candidates demonstrate the competencies necessary to 

teach the Pennsylvania Social 

Studies Academic Standards grades 7-12 and successfully 

execute required teacher 

examinations. 

 

I.A. History that shall include: 

• the study of human experiences including important 

events, 

• interactions of culture, race and ideas, and the nature of 

prejudice, 

• change and continuity in political systems, 

• effects of technology, 

• importance of global-international perspectives, 

• the integration of geography, economics, and civics 

studies on major developments in 

the history of the Commonwealth, the United States, and 

the world 

Assignment: History through 

a child’s eyes, 

Activities: The story of 

Aaron, European voyages of 

exploration via Google Earth, 

Wikipedia activity, video 

study & population density 

enactive, silent timeline 



I.B. Geography that shall include: 

• the study of relationships among people, places and 

environments, 

• geographic tools and methods, 

• characteristics of places, 

• concept of region and physical processes 

Assignment: History through 

a child’s eyes 

Activity: European voyages 

of exploration via Google 

Earth, video study & 

population density enactive, 

scaffolded geocache 

I.C. Civics and Government that shall include: 

• the study of the United States constitutional democracy, 

• the values and principles that support our republican form 

of government, 

• the study of the Constitution of the United States and the 

Commonwealth including the study of principles, 

operations, and documents of government, rights and 

responsibilities of citizenship, 

• how governments work and international relations 

Assignment: History through 

a child’s eyes 

Activity: Branches of 

government via State of the 

Union stills, campaign 

donations and copyright via 

OpenSecrets 

I.D. Economics that shall include: 

• economic concepts and systems, 

• individual and societal use of resources to produce, 

distribute and consume goods and 

services, 

• local, state and national commerce, 

• international trade and global economies 

Assignment: History through 

a child’s eyes 

Activity: A market in wheat 

I.E. Anthropology including: 

• origins of human culture and cultural change, 

• rituals and kinship, 

• cultural and social organization 

 

I.F. Psychology including: 

• growth and human development, 

• personality, group identification and collective behavior, 

• human adjustment, prejudices, tolerance and other 

coping behaviors, 

• cognition as it relates to education 

 

I.G. Sociology including: 

• social organization, movements, change and the 

socialization process, 

• demography, immigration trends and local and national 

responses, 

• role of race, gender, and ethnicity in individual and 

national identity, 

• cultural unity and diversity in a pluralistic society, 

• changing role of the family in society 

 

  



II. Performances 

Candidates apply and demonstrate effective instructional 

dispositions and techniques for teaching the Pennsylvania 

Academic Social Studies Standards grades 7-12 through: 

 

II.A. Exposure to and practice with a variety of instructional 

methods consistent with developing competencies for 

teaching Pennsylvania Academic Standards grades 7-12 

Reading: Chapin 

(throughout) 

Assignment: Micro-teaching 

Activities throughout course; 

see course map for listing of 

weekly activities 

II.B. Early field placements with opportunities for 

participation in routine professional activities 

Assignment: Classroom 

observation, History through 

a child’s eyes 

II.C. Opportunities to plan for instruction based on 

Pennsylvania Academic Standards grades 7-12, teacher 

expertise, and knowledge of students and the community 

Assignments: Course plan, 

curriculum map, micro-

teaching, unit plan 

II.D. Appropriate dispositions and techniques that promote 

and maintain a positive instructional environment 

Assignments: Micro-teaching 

II.E. Technology to facilitate instructional planning, 

teaching, and classroom applications 

Reading: Chapin, Ch. 9 

Assignment: original 

instructional materials 

Activities throughout course; 

see course map for listing of 

weekly activities 

II.F. Opportunities to select, analyze and modify 

instructional materials to meet the needs of diverse 

learners 

Assignment: Unit plan 

Activity: Micro-teaching 

II.G. Opportunities to implement, adjust, and assimilate 

effective instruction strategies for reading, writing, and 

speaking in the content areas of the Social Studies 

Assignment: Unit plan 

II.H. Opportunities to employ a variety of methods to 

assess and provide feedback of student understanding of 

content and appropriate skills in the content areas 

Reading: Chapin, Ch. 5 

Assignment: Micro-teaching 

Activity: Silent timeline, 

feedback recipes 

  

III. Professionalism 

Candidate demonstrate competencies that foster 

professionalism in school and community settings including: 

 



III.A. Integrity and ethical behavior, professional conduct as 

stated in Pennsylvania’s Code of Professional Practice and 

Conduct for Educators; and local, state, and federal laws 

and regulations 

Reading: Chapin, Ch. 1 

Assignments: Classroom 

observation, History through 

a child’s eyes 

III.B. The ability to explore and foster professional 

communication and collaboration with colleagues 

Assignment: Classroom 

observation 

III.C. The ability to communicate effectively with 

parents/guardians, organizations, and community groups 

Assignment: History through 

a child’s eyes 

III.D. Knowledge of and involvement with professional 

organizations and appropriate community and academic-

related resources 

Readings: Research articles 

and practitioner journals 

used throughout the course 

 

Course methods 

 

Class sessions will consist of a variety of teaching and learning activities including lecture, 

small group discussion and activities, computer assisted study, independent work, research, 

and student presentations. Outside of class, students will read and analyze, research, write 

formal and semi-formal pieces, and work with a variety of technologies. 

 

Graded assignments 

 

The course includes a mix of graded and ungraded assignments. The graded assignments 

fall into four categories (themes): Observation & reflection, Experimentation, and Planning. 

Below is a table describing the themes and listing assignments within each. Detailed 

descriptions of each assignment are provided in the "Assignments" section. 

 

Each assignment will be graded out of 20 points and then weighted to calculate the overall 

course average. Grades will be posted in CourseSite, and commented versions of 

assignments will be returned via email. 

 

Guidelines 

● Assignments that have been submitted for other courses at Lehigh or elsewhere will 

not be accepted. If you are uncertain about this policy and your work, please talk to 

the instructor. 

● The work you do in this course must be your own. This means that you must be aware 

when you are building on someone else's ideas-including the ideas of your classmates, 

your professor, and the authors you read-and explicitly acknowledge that you do so. 

Feel free to build on, react to, criticize, and analyze the ideas of others but, when you 

do, make it known whose ideas you are working with. If you ever have questions 

about drawing the line between others' work and your own, ask me and I will give you 

clear guidance or you may visit Lehigh's 'Navigating Information' page at: 

http://www.lehigh.edu/library/infolit/students/plagiarism.html. 

● Assignments can be turned in on paper or electronically (e.g., via an email attachment 

or by posting to CourseSite or another website), or in a combination of both. 

Assignments submitted electronically will be returned with typed comments; 

assignments submitted on paper will be returned with hand-written comments. 
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● Unless otherwise announced, all work is due at the start of class on the date indicated 

on the syllabus. Unless otherwise announced, absent students may turn in overdue 

assignments no later than 4:00 pm the day following the missed class. 

● Overdue assignments will be marked down one increment a letter grade for each day 

submitted late. For example, an assignment submitted 1 day late would receive a 

maximum of an A-. An assignment submitted two days late would receive a maximum 

grade of B+. 
 

Special Notes 

● Two completed assignments from this course (your final unit plan and your History 

Through a Child's Eyes report) must be uploaded and linked to your portfolio before 

the instructor can release your course grade. 

● The final unit is a high-stakes assignment, demonstrating your mastery of course 

objectives. You cannot pass the course unless your unit scores a B (17/20) or higher. 

● In general, I am open to students taking a grade of 'Incomplete' in order to finish 

work later. However, know that students entering intern teaching MUST resolve any 

Incompletes before they are able to begin their field placement. If you do need to go 

this route, please complete the work in a timely manner. At the end of a year, the 

Incomplete converts to whatever provisional grade is assigned (typically an 'F'). 

 

Theme / 

Assignment 

Description %age / 

Points 

Theme 1: 

Observation & 

reflection 

Learning how to teach is in part a scholarly activity: 

Reading and reflecting, observing it in action, and 

talking to others about its practice. These assignments 

focus on these activities. They are very process-

oriented: there are no right or wrong answers. The 

assignments should be completed thoughtfully and 

with care, but there is no penalty for misperception. 

You are expected to inter-relate and associate 

concepts between assignments to support the building 

of your schema regarding social studies and 

professional practices. These assignments must be 

done individually and conform to APA style and 

expectations. 

 

Writing-to-learn 

thread 

During the course of the semester, you will keep a 

journal (of sorts) in the secure course website 

(CourseSite). You are expected to write weekly, but 

this is an approximate measure--you can go heavier 

on some weeks and lighter on others. Topics are up to 

you: Readings, class discussions, assignments, current 

events, etc. From time to time, the instructor will 

specify a topic for the week. 

5 

"History through a 

child’s eyes" 

preparation, 

interview, and 

In this assignment, you will assemble and research an 

image set and use it to interview at least one student. 

You will then write an essay that draws two main 

conclusions you have reached from the interviews. 

10 



report Note: This assignment is based on the research of 

Keith Barton and Linda Levstik. The assignment 

directions are adapted from others, including Scott 

Waring and Stephanie Van Hover. 

      

Theme 2: 

Experimentation 

Powerful social studies teaching requires taking risks 

and trying new things. This group of assignments 

seeks to get you working in wet clay, test-driving new 

ideas and techniques. You are encouraged to use 

these assignments as building blocks for one another: 

use your original instructional materials in your lesson 

plans, and use your lesson plans to prepare your 

micro-teaching lesson. These assignments must be 

done individually, but you are encouraged to support 

one another and offer assistance in completing them. 

This encouragement of peer support is meant to 

reflect the reality that, (a) expertise and inspiration 

regarding teaching and technology are distributed and 

best exercised collectively, and (b) teachers and 

students may learn best informally, through networks 

of affiliation, rather than through self-study or a 

formal process. Finally, by assisting others, you have 

a chance to observe the dramatic difference between 

using a technology or technique and instructing 

another about it. 

 

Fieldwork: Stage 

3 experiences (12 

hours) 

Students will complete a series of Stage 3 field 

experiences: teaching small groups of students in 

schools and/or early learning settings. You will work 

with materials that you have prepared for this 

instruction and will complete a reflective Field 

Experience Report assignment after the completion of 

the field experiences. Note that all field placements 

(i.e., in a school or early learning setting) will be 

arranged through the Office of Field Placement and 

Teacher Certification; you are not responsible for 

locating your own field placement. 

15 

Original 

instructional 

materials (2) and 

supporting 

documents 

Create two original instructional materials appropriate 

for use during social studies instruction. One product 

should reflect your current comfort level with content, 

methods, and technology; the other should in some 

way(s) be a stretch for you: addressing more complex 

or less familiar content, trying out a new instructional 

method, using a new technology, or using a familiar 

technology in a different way. 

Examples of instructional materials are listed (and 

linked) in the detailed specification of the assignment. 

10 

 

(5 per 

item) 



 

With your original instructional materials, you will 

submit supporting documents explaining their 

intended use in the classroom and reflecting about the 

experience of making them. 

Micro-teaching 

lesson, materials, 

and reflection 

This assignment takes place in two stages: First, you 

research an assigned curricular resource and prepare 

a presentation to your classmates. Second, you 

prepare and present a lesson drawn from this 

curricular resource to your classmates. Following this 

presentation and sample lesson, you write a reflection 

on the experience. 

10 

      

Theme 3: 

Planning 

The primary responsibility of this class is to develop 

your ability to prepare instruction. Your student 

teaching experience, among other things, will allow 

you to hone your execution of this instruction. These 

assignments introduce you to the fundamental 

organizing devices for teachers: the curriculum map 

and the unit plan. You are encouraged to use the 

curriculum map as the framework for your unit plan. 

These assignments may be completed in pairs. This 

permission of group work reflects the fact that teacher 

planning often takes place in groups, via teams, 

departments, or task forces. 

 

Course plans (2) 

and reflections 

You will reference existing standards to write two 

informal documents, each identifying the disciplinary 

structures and jargon to be taught, the main 

understandings, and any essential questions to be 

addressed in a course. One course should be 

considered your "easiest" or "strongest" prep (e.g., 

American history) and one should be a "stretch" for 

you--a course that, if it were to be assigned to you, 

you will need considerable effort to prepare for (e.g., 

economics, comparative government). For each course 

plan, you will write a two-page reflection on your 

process. 

5 (split 

across 

the two 

assign-

ments) 

Curriculum map 

(~15 weeks) 

You will identify a social studies course and a grade 

level and write a week-by-week outline for a semester 

(i.e., approximately 15 total weeks) of instruction. 

 

For each week, you will identify the content to be 

addressed, relevant Pennsylvania and national 

standards, and the instructional methods and 

resources to be used. This task can be completed in 

10 



pairs of your own choosing. Group members will 

receive the same grade. 

Instructional Unit 

(5+ lessons) 

You will write a unit of social studies instruction. This 

unit will consist of five or more lessons. Among your 5 

lesson plans, 

● No more than one can be predominantly lecture, 

● At least one must  focus on inquiry, and 

● At least one must involve students' hands-on 

use of technology. 

Your unit will include many, many supporting 

materials, such as adaptations and accommodations 

for diverse learners; end-of-unit assessments in both 

traditional and non-traditional formats and in modified 

versions for diverse learners; an alignment map of 

objectives, instruction, and assessment; etc. 

 

As with other assignments, you will complete the unit 

in stages. In the first step, you will present an 

overview of the unit; in the second step you will 

present the full plan itself.  

35 

 

(5 for 

overview 

 

30 for 

full plan) 

 

 

Course assessment 

 

All assignments will be graded according to a rubric, checklist, or other criterion list, made 

available to the students ahead of time. Each assignment will be evaluated out of 20 points. 

 

At the end of the course, the points across all assignments will be averaged to create the 

student's final letter grade. 

 

The points will be translated to a letter grade via the following table:  

 

A 94 - 100 points   C+ 77 - 79 points 

A- 90 - 93 points   C 74 - 76 points 

B+ 87 - 89 points   C- 70 - 73 points 

B 84 - 86 points   D 60 - 69 points 

B- 80 - 83 points   F below 60 

 

Note that grades round up or down at the discretion of the instructor; an 89.5 does not 

automatically become an A-. Rounding decisions will be made according to the 

demonstrated level of accomplishment in the graded assignments and in the course overall: 

 

Grade What it indicates 



A Excellent work that demonstrates a clear understanding of the material under 

study and a superior ability to utilize that material in the assignment submitted. 

Contains no errors in information or execution. When options for marks are 

involved, indicates successful completion of the highest level option. 

B A solid piece of work that demonstrates an understanding of the material under 

study and utilizes that material well in the assignment submitted. Usually fails to 

include some pertinent material or utilizes that material less well than would 

warrant assignment of an A. May contain minor errors in information or execution 

(e.g., typos). When options for marks are involved, indicates successful 

completion of more than the minimal level option. 

C Adequate work, that demonstrates a basic understanding of the material under 

study and which utilizes that material to some extent in the assignment 

submitted. Usually contains errors or omissions involving relevant material. May 

contain significant errors in execution or formatting (e.g., poor layout). When 

options for grades are involved, indicates successful completion of minimal level 

option. 

D Work that fails to demonstrate understanding of the material under study and fails 

to utilize relevant material in the assignment submitted. When options for marks 

are involved, indicates failure to complete successfully the minimal level option. 

F Work that is incomplete, inappropriate, completely incorrect, and/or was 

submitted late. This mark indicates severe problems that lead to questions about 

whether the student should be involved in graduate study. 

 

Course materials 

 

Books 

 

Required 

 

Chapin, J.R. (2014). A practical guide to middle and secondary social 

studies (4th Ed.) Boston, MA: Pearson.  [Note: Earlier editions should also 

be acceptable] 

 

Recommended – we will be addressing material from the following, and you are 

encourage, but by no means required, to purchase these texts 

 

Bower, B., Lobdell, J., & Owens, S. (2004). Bring learning alive: The TCI 

approach for middle and high school social studies. Palo Alto, CA: 

Teachers' Curriculum Institute. 

 

Loewen, J.W. (1995). Lies my teacher told me: Everything your American 

History textbook got wrong. New York: New Press. 

 

Loewen, J.W. (2018) Teaching What Really Happened: How to Avoid the 

Tyranny of Textbooks and Get Students Excited About Doing History (2nd 

Ed.) New York: Teachers College Press. 



 

Percoco, J.A. (1998). A passion for the past: Creative teaching of US 

history. Portsmouth, NH: Heinemann. 

Wineburg, S. (2001). Historical Thinking and Other Unnatural Acts: 

Charting the Future of Teaching the Past. Philadelphia, PA: Temple 

University Press.  

 

Journal articles & other periodicals 

 

All journal articles will be available through CourseSite. See the course map 

for which are required and which are recommended or optional. 

 

Other items 

 

Please bring a laptop, tablet, or other device to class. Be mindful of your need to 

focus on class presentation and discussion, but don’t feel shy about opening up a 

device (within reason, of course).  

 

I strongly recommended that you have a plan in mind for transporting and 

backing up your data. For example: You may want to get in the habit of bringing 

a portable memory device (e.g., USB drive) available to you throughout the 

course. This can come in handy for turning in assignments. I also encourage you 

to explore cloud-based file services such as Dropbox or Google Drive. 

 

You may find that a digital camera of some sort (preferably better than a cell 

phone camera) comes in handy. 

 

Headphones may come in handy during activities in which you need to listen to 

video or audio clips. 

 

Student expectations 

 

The Pennsylvania Code of Professional Practice and Conduct for Educators, section 7.b 

states that "The professional educator may not assist entry into or continuance in the 

education profession of an unqualified person." Recognize that you are entering the 

profession, and that the expectations of professional practice and conduct begin with your 

teacher education classes. (If you wish to read the entire code, it is available at 

http://www.pacode.com/secure/data/022/chapter235/chap235toc.html.) 

 

Preparation for class 

You are to come to class with all requested materials and prepared to discuss them. 

This is not a lecture course but a mix of discussion, activities, and labs. If you come to 

class prepared, this should be stimulating, engaging, and prepare you to teach social 

studies. If you come to class unprepared, your learning and that of your classmates 

will suffer. 

 

Readings 

Readings should be completed outside of class time. Give yourself time to read 

carefully, take notes or marginalia on the readings, and perhaps even journal about 

what you have read. Please bring a copy to class for reference during discussions. 

 

Attendance 



You are required to attend all synchronous class sessions and actively participate in 

all synchronous and asynchronous activities. 

If you cannot attend due to medical emergency, family crisis, or other events, it is 

your responsibility to let the instructor know as soon as possible. Please also propose 

a solution to remediate the problem by working ahead, visiting during office hours, 

or putting in additional work. 

 

Attention & participation during class 

Social studies is a field built around discourse. If you're not attending to the 

discussion and participating, you're not experiencing the concept and practice of 

democratic citizenship. Furthermore, as a teacher, you are preparing for a 

profession; professional behavior inside and outside of class is appropriate, 

encouraged, and expected. 

 

During class, please turn off or silence cell phones and do not read or respond to text 

messages. You are encouraged to bring a laptop, but obviously you need to remain 

on-task.  

 

Homework / assignments 

Unless otherwise noted, all assignments are to be original (i.e., not something that 

was assigned in whole or in part for another class) and completed without any 

assistance from others or their work. If you do wish to use material from another 

course, please consult the instructor first. If you do need help from others or their 

work in completing your assignment, please make a note of it, in the spirit of 

intellectual honesty. 

 

While I am happy to offer help and guidance with your work, I respectfully decline to 

offer assistance or respond to requests for assistance in the 24 hours before an 

assignment is due. Please work ahead and manage your time accordingly. 

 

Field assignments 

You are reminded to 

1. Have your mandated clearances prepared and ready for inspection 

by school officials before observing. 

2. Observe the Lehigh dress code for intern teachers. School principals 

have commented that classroom observers often dress too casually, and 

they should (and will!) be sent home. Respect the school, respect the 

teacher, respect the students, respect Lehigh, and respect yourself and 

your time by dressing as an attentive, focused pre-professional. 

 

Absences / weather policy 

It is difficult to make up absences when a majority of class time will be spent 

examining, manipulating, and negotiating ideas. Also, class time will be used for the 

development of graded assignments. Please consider absences very carefully. The 

instructor reserves the right to lower the final attendance, participation, and 

professionalism one full letter grade per absence. 

 

Weather: Be advised that I will not cancel class unless the university does so. 

Canceled classes due to acts of God or war will be rescheduled. 

 

Instructor expectations 

 



I will provide clear explanations of assignments and provide support for your execution of 

them. 

 

I will comment on and return your assignments promptly. Comments will be helpful and 

encouraging. 

 

I will be available for discussion outside of class time as needed to clarify concepts, 

assignments, or evaluations. 

 



 

Detailed specification of assignments and assessments 

 

 

 

Portfolio Updating 

 

The Pennsylvania Department of Education requires that each candidate compile a portfolio 

throughout their teacher education program. This portfolio is inspected at the end of the 

program, prior to submitting the application for a teaching certificate.  

 

At Lehigh, we use an electronic portfolio system. You should have created this portfolio in a 

prior class; you can attend a workshop or information session about portfolios from the LTS 

office in Iacocca Hall (room E-107). Ilena Key (ilk204) is the person who overseas the 

College of Education's portfolio system.  

 

From this class, you will submit at least two artifacts to your portfolio. You may include 

others as well, but these are the minimum:  

1. Your final unit 

2. Your History Through a Child's Eyes final report 

 

The instructor will conduct initial, ungraded checks of your portfolio during the semester and 

assign a grade at the end of the semester as part of the final grading procedures. No grade 

for the course will be assigned until all three of your files have been uploaded to your 

portfolio and shared with your instructor.  

 

 



Writing-to-Learn thread (weekly) 

 

Effective graduate-level work and success as a professional includes a set of behaviors that 

goes beyond meeting the requirements or specifications of assignments. On top of 

executing assignments, a highly-competent and successful instructor is an active reader, 

listener, and participant in discussions, whether online or face-to-face. He or she effectively 

uses a variety of communication media (e.g., classroom and online discussions, formal and 

informal writing) and demonstrates a commitment to group learning and success, not just 

individual achievement. Finally, a successful instructor demonstrates an internal 

commitment to learning, engaging in writing and discourse not just because it is required 

but because it is a tool for learning. This individual uses a laptop appropriately during class 

time (i.e., for supporting and extending the class discussion, not for attending to other 

duties or passing the time). 

 

To support these goals, you will keep a journal or log of your thoughts as they relate to the 

course and its topics throughout the semester. For some weeks, the instructor will specify 

the topic (e.g., write a post about an upcoming election.) For most weeks, however, the 

topics are up to you--you may discuss the reading, assignment work, class discussions, 

current events, or other course-related issues. On some weeks, the instructor will specify a 

topic. You are encouraged to read classmates' writing and invited to respond (appropriately) 

to one another. 

 

To support your writing-to-learn, the instructor will set up a forum for student use. You will 

then initiate and assume ownership of a thread within that forum. 

 

 

Letter 

grade 

(points) 

Description of student work 

A 

 

(18-20) 

Regular posting (once a week or more), evenly distributed (approximately) 

throughout the semester. Evidence of reading and responding to classmates' 

WTL threads. Addresses a range of topics (reading, class discussion, current 

events) rather than sticking to a single area. 

B 

 

(16-17) 

Regular posting (once a week or more), possibly with some irregularity (e.g., 

bunching up near the end of the semester). Little or no evidence of reading or 

responding to classmates' work. Addresses a range of topics (reading, class 

discussion, current events) rather than sticking to a single area. 

C 

 

(14-15) 

Irregular / missing posts. Addresses a limited range of topics beyond 

instructor-specified posts.  

F 

 

(10) 

Completing fewer than half of the total required posts or missing one or more 

instructor-specified topics 

 



 

Original instructional materials (2) and supporting documents 

 

This assignment has evolved from two propositions about social studies instruction:  

● Materials created by a competent, engaged teacher will be superior to pre-packaged 

materials from a textbook publisher or curriculum specialist outside the teacher's 

specific instructional context.  

● Instructional technology has had a disruptive impact on American teaching and 

learning since the 19th century. In your lifetime, the advent of microcomputers and 

the Internet have special significance for social studies education. You may have 

worked with globes and pull-down maps in your own middle/secondary social studies 

classroom, you can now also use Google Earth or GIS software. You may have 

previously watched pre-selected documentaries on other cultures; now you can 

browse YouTube or Flickr to observe distant (or nearby!) cultures in their daily life, or 

even use Skype to chat with students from around the globe.  

 

This assignment aims to (a) give you practice in designing your own social studies 

instructional materials, (b) engage you in applying your technology skills to social studies 

instructional materials, (c) invite you to continue working with technology for social studies 

education beyond the end of this course, and (d) direct your attention to how you will adapt 

materials for use with students with different learning needs and/or language proficiencies. 

 

Create two original instructional products appropriate for use during middle/secondary social 

studies instruction. Regarding technology use, one product should reflect your current 

comfort level with using technology (e.g., it can be paper-based or use a familiar tool such 

as PowerPoint or Keynote), and the other should be a stretch for you: using a new 

technology, or using a technology you've used before, but in a different way. 

 

These products will be produced (and shared in class) over the course of several class 

sessions. The expectation is that you will produce (and share) the "current comfort" 

product, and the "stretch" product will follow several sessions later. 

 

Examples of instructional materials you can create include: 

● A poster (for possible formats, see DeRose, 2009 Social Education, 73(5) or Fertig & 

Silverman same issue) 

● An image set (example) 

● A handout or worksheet 

● A digital movie (between 1 and 5 minutes; see this example) 

● A podcast or vodcast (between 1 and 5 minutes) 

● A slideware presentation (e.g., Powerpoint or Keynote; see a student-

created example ) 

● A webquest 

● A website 

● A wiki (see examples: A 'Facebook' for ancient civilizations;  classroom-generated 

encyclopedia on the French Revolution) 

● A brochure 

● A playlist of user-generated videos to teach about other cultures 

● An interactive map 

● A concept map or graphic organizer 

● A Google Earth overlay 

● A real or virtual artifact bag  

● A virtual museum (see description and examples) 

http://www.flickr.com/photos/edlf345/
http://www.primaryaccess.org/show.php?id=271
http://www.psd70.ab.ca/muirlake/staff/dtaylor/explorers/hudson/sld001.htm
http://historyfacebook.wikispaces.com/
http://historyfacebook.wikispaces.com/
http://historyfacebook.wikispaces.com/
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://jspivey.wikispaces.com/9th+Grade+French+Revolution+Wiki
http://christykeeler.com/EducationalVirtualMuseums.html
http://christykeeler.com/EducationalVirtualMuseums.html
http://christykeeler.com/EducationalVirtualMuseums.html
http://christykeeler.com/EducationalVirtualMuseums.html
http://christykeeler.com/EducationalVirtualMuseums.html


● (etc.) - For further suggestions on technologies to use and purposes for their use, see 

the Keeler & Langhorst article (2008) available here. 

 

With your FIRST product, submit a paragraph or two explaining the product's intended use 

(e.g., "This is a product to be used with 3rd graders when studying Mississippian cultures. It 

will be used at the end of the unit to review before a test.") 

 

With your SECOND product, submit a two-page (or longer) reflection that spans BOTH 

products, explaining their intended use in the classroom and discussing your experiences 

when making them. Questions to consider include: 

● What instructional purposes or practices would these products serve? What are the 

intended outcomes? 

● For the "current comfort" product, where/when/how did you learn the skills required 

to assemble it? Did you seek help from anyone? What alternative products might you 

have chosen to produce? 

● For the "stretch" product, where/when/how did you learn the skills required to 

assemble it? Did you seek help from anyone? Were you working from any previous 

models or inspiration? What alternative products might you have chosen to produce? 

● For each product, is the intended use teacher-centered or student-centered? How 

might it be re-purposed to be more student-centered? Could it be something that a 

student might create him- or herself? 

● For each product, how can its use be adapted when working with students with 

learning difficulties or with limited English proficiency? 

 

The reflection must be typed and double-spaced. Include your name, the course number, 

the instructor's name, and the date in the upper left of the first page. Indent each 

paragraph, and do not use an extra space between paragraphs. Use top, bottom, and right 

margins of approximately one inch, and a left margin of approximately one and a half 

inches. Use a standard font, size, and style, a high-quality printer, and a standard weight of 

paper. Staple the pages of the reflection, and do not include a report cover, folder, or plastic 

sleeve. Any citations must be in APA style. The reflection should be two or more double 

spaced pages written in APA format. 

 

http://www.socstrpr.org/files/Vol%203/Issue%201%20-%20Spring,%202008/Features/3.1.14.pdf


 

"History through a child’s eyes" (HTCE) interview and essay 

 

This assignment is a hybrid: it begins with you preparing for and then conducting research 

(i.e., you'll interview a K-12 student), but it is also a literature review (your write-up will 

include references to other literature), a practitioner piece (you'll be thinking through 

instruction and citing resources as appropriate), and a meditation on content (you'll have to 

research, select, and annotate an image set to use in your research). 

 

The rationale for this assignment is simple: In order to plan and implement instruction, it is 

essential to understand what children already know. Since all instruction must build on 

students’ prior knowledge and experience, you must become familiar with students’ 

thinking. This assignment gives you the chance to do that in the area of social studies. Once 

you have some conclusions about students' thinking, you need to connect these ideas to 

others' work and to your own future instruction. 

 

Note that to complete this assignment, you will interview at least one student (middle level 

or high school). You should either record the interview to use in writing your essay, or work 

with a classmate who will take notes during the interview. 

 

Finally, note that you will turn in TWO items for this assignment: Your prepared image set 

and background knowledge (see below) and the final paper.  

 

This assignment will take place in three steps. 

 

 

Step 1: Preparation 

 

If necessary, read over Barton & Levstik's 1996 study, "'Back when God was around and 

everything': Elementary children's understanding of historical time". Pay attention to their 

research procedure, particularly their strategy with selecting images. Then create your own 

image set to use in the study. Choose eight pictures (minimum) from any history book or 

website. If you wish, you may use the same images Barton & Levstik used. Make copies of 

these images. (You may need to reduce some pictures). In order to make the most useful 

set, keep the following principles in mind:  

● Choose pictures from times that look widely separated.  

● Choose pictures that have more than one clue in them (fashion, technology, social 

roles).  

● Avoid pictures that are just headshots of famous people.  

● Include pictures with women and minorities.  

● Get the highest-quality image you can -- what looks good on a computer screen as 

you're putting the image set together may look terrible when projected in a 

powerpoint or printed out on paper.  

 

Once you have chosen your images, write a paragraph (or more) about EACH image. In 

these paragraphs, identify the source of the image, describe the context of the image (i.e., 

who/what/when/where, who the creator is) and discuss why this image is relevant to social 

studies instruction. You might also wish to explore which features in the image the student 

might pay attention to, and how this may influence their judgments about historical time.  

 

Turn in this prepared image set and your accompanying annotations via CourseSite.  

 

Step 2: Conducting the Interview 



 

Meet with your student at a mutually convenient time and place. Use either a public space 

(e.g., a library) or be under supervision (e.g., working after school in a teacher's classroom 

with the teacher present).  

 

Start by explaining to the student that you want to find out what they know and what they 

are interested in as part of your preparation to be a social studies teacher. Explain that you 

will show them some pictures and ask them some questions about what they know. Explain 

that some questions might be too easy or too hard, and if there are any questions they 

don't know the answer to, it's okay just to say, "I don't know." Ask if they have any 

questions before you start. If you use a recorder, have them say their names into the 

recorder and play it back to them.  

 

You are now ready to begin the interview. Note that the interview has TWO parts: the image 

sorting task (from the research article) and a set of follow-up questions about social studies 

content matter.  

 

Picture-sorting task: Start by showing the student two pictures from different times, and 

ask them to put the picture from the longest time ago on their left and the one that's 

closest to now on the right. It's generally a good idea to begin with a very easy choice (a 

picture with cars or other modern technology and one without, for example) to help them 

start with a feeling of confidence. Once they have arranged the two pictures, ask them to 

explain how they know which picture is oldest. Now introduce the rest of the pictures, one 

at a time, and have them put each where it belongs-before the other pictures, after them, 

or in between. After each picture, stop and have them explain how they knew where it goes. 

Once all of the images have been placed, ask: Did you think this was easy or hard to do? 

What things made it easy or hard? Which pictures do you think are the most interesting? 

Why? Then pick out one image and ask: How do you think your life would have been 

different if you had been alive at this time? If the student hasn't already provided dates for 

all of the images, you should conclude this step by pointing to each image and asking: 

About when do you think this is?  

 

Interview about social studies content: To initiate the second part, the discussion of social 

studies content, explain that now you're going to ask some more questions that aren't just 

about the pictures. Emphasize again that some questions might be hard, and some might 

be easy, and that it's okay to say, "I don't know." If you are interviewing an elementary 

student, use the questions in the left-hand column. If you are interviewing a secondary 

student, use the questions in the right-hand column. If you are interviewing a middle level 

student, choose any mix of the questions that you feel is appropriate. 

 

HTCE interview prompts for secondary students 

History 

● Among your school subjects, where would you rank history in terms of your interest 

over the years (top, middle, bottom)? Why? 

● What is history? 

● Why do we study history? 

● What do historians do? 

● What is a primary source?  A secondary source? 

● What do you think the three most historically significant events are in history?  Why? 

● Who are the three most historically significant people in history?  Why? 



● Who are the three most historically significant women in history? Why? 

● What are the three most historically significant documents in history?  Why? 

● Imagine that you could meet and talk with someone from the past.  Who would it be?  

What questions would you ask them?  Why?  Because you can't actually do that, how 

could you find out the answers to your questions? 

● Have you ever seen a film or TV show, outside of school, on a historical topic?  If so, 

what was it? Did you wonder if it was historically accurate?  Did you do anything to 

check on its accuracy? 

● Do you ever discuss things that happened before 1975 with your friends?  If so, what 

topics? 

 

Government/civics 

● Among your school subjects, where would you rank government & civics in terms of 

your interest over the years (top, middle, bottom)? Why? 

● Why do we study government and civics? 

● What is democracy? What other types of government are there?  

● What are the main features of the American political system? (probe for branches of 

government, functions of government, etc.) 

● What are the rights and responsibilities of citizens in our country? 

● What role does the government play in your everyday life? 

 

Curricular content 

● When did the American Civil War take place?  Who was involved? Why is this event 

significant? 

● When did World War I take place?  Who was involved in this war? What were the 

names of the opposing sides?  Where was this war fought?  When did the United 

States become involved?  Why? 

● When did World War II take place? Who was involved in this war? What were the 

names of the opposing sides?  Where was this war fought?  When did the United 

States become involved?  Why? 

 

Step 3: Analysis, Implications, and Your Final Report 

 

Now that you have completed both sections of the interview, you will write your final report. 

In this report, you will  

 

1. Summarize the interview--did the student appear nervous or relaxed? Confident or 

uncertain? Were they enthusiastic about social studies or school in general? What 

reasoning did they follow in organizing the images? What prior learning experiences 

did they appear to draw upon during the interview? 

2. Identify at least TWO conclusions you have reached from this interview regarding 

students' understanding of historical time and/or social studies content knowledge 

from the interview. Your conclusions must be generalizations which identify patterns 

in student’s responses, NOT merely a description of student’s responses to every 

question you asked. Support each conclusion by providing specific examples of 

student responses drawn from the interview, and also cite professional literature as 

appropriate (i.e., peer-reviewed research articles such as Barton & Levstik, 1996). 

3. Identify and describe at least TWO specific instructional strategies that emerge from 

these conclusions. Be concrete! Drill down to the exact topics and even types of 

students that would benefit from this instruction and consider what supporting 

materials you might need. Again, include reference to professional sources as 



appropriate, but this time you can draw upon the wider base of practitioner literature, 

not just research (e.g., ERIC resources, appropriate children’s literature, web sites, 

computer software, our textbook, etc.). 

4. Provide a reference list for all of the cited literature. Include a minimum of THREE 

professional resources in your "References" section, following proper APA format.  

 

Since this is an essay, it also must include introductory and concluding paragraphs which 

identify the essay’s main points. 

 

The essay must be typed and double-spaced. Include a cover page with the name of the 

assignment and your name centered in the middle. Indent each paragraph, and do not use 

an extra space between paragraphs. Use top, bottom, and right margins of approximately 

one inch, and a left margin of approximately one and a half inches. Use a standard font, 

size, and style, a high-quality printer, and a standard weight of paper. Staple the pages of 

the essay, and do not include a report cover, folder, or plastic sleeve. Citations must be in 

APA style. The essay should be four to six double spaced pages written in APA format.  

 

 0 1-5 6-7 8-9 10 

Conclusions  Conclusions or 

implications 

inaccurate or 

inappropriate 

Explanation of 

conclusions or 

implications 

unclear or 

incomplete 

Minimal 

explanation of 

conclusions 

regarding 

students' 

knowledge 

Clearly explains 

two or more 

conclusions 

gained during 

the interviews 

regarding 

students' 

knowledge and 

effects upon 

classroom 

teaching 

Organization  Essay lacking 

in organization 

(no 

introduction or 

conclusion or 

paragraphs not 

focused on 

single topics) 

Essay includes 

some 

organization 

(introduction 

and 

conclusion, 

paragraphs 

focused on 

single topics) 

Organized 

essay (portions 

not clear - 

introductory 

and concluding 

paragraphs, 

paragraphs 

with main ideas 

and general 

supporting 

details) 

Effectively 

organized essay 

(introductory 

and concluding 

paragraphs, 

paragraphs with 

main ideas and 

general 

supporting 

details) 

Style  Numerous 

errors (20+) in 

citation style, 

spelling, 

grammar, 

punctuation, 

and formatting 

Some errors 

(15-20) in 

citation style, 

spelling, 

grammar, 

punctuation, 

and formatting 

Few errors (10-

15) in citation 

style, spelling, 

grammar, 

punctuation, 

and formatting 

Control of 

citation style, 

spelling, 

grammar, 

punctuation, 

and formatting 



Instructional 

Implications 

(Lesson 

Ideas) 

 Attempted but 

did not identify 

any 

appropriate 

instructional 

implications 

Identified one 

appropriate 

instructional 

implications 

Identified two 

appropriate 

instructional 

implications 

Clearly identified 

and described 

two appropriate 

instructional 

implications 

(lesson plans, 

web sites, 

children's 

literature, etc.) 

in conjunction 

with the 

conclusions 

References  Attempted but 

did not include 

any references 

using proper 

APA format 

Included one 

reference 

using proper 

APA format 

Included two 

references 

using proper 

APA format 

Included a 

minimum of 

three references 

using proper 

APA format 

 



 

Course plans (2) and reflections 

 

As indicated by Shulman's (1986) construct of pedagogical content knowledge (PCK), the 

challenge of teaching middle/secondary level social studies is two-fold: (a) understanding 

the content domain to be taught, and (b) framing this body of knowledge appropriately for 

learners.  

 

This assignment provides a forum to exercise and build your PCK by engaging in a very 

rough form of course planning. Begin by perusing the course catalog or department listing 

for a middle school or high school. Among the core curriculum courses (i.e., history, 

geography, civics, and economics), which course topic seems the easiest for you to teach? 

Which seems the hardest? The easiest course topic will be the focus of your first course 

plan; the hardest course topic will be addressed on your second course plan.  

 

For each course, locate relevant local and national standards. For example, for an American 

History course, you would consult both the Pennsylvania Department of Education standards 

and the standards for a national organization, such as the National Center for History in the 

Schools (NCHE).  

 

Next, analyze each set of standards--what concepts are emphasized? What skills? Are any 

specific people, events, or documents singled out? For your content analysis, you might 

want to create a rough concept map, a table, or just a set of lists.  

 

From these standards and from your own research or experience in the topic, write an 

organized listing of 

 

1. Disciplinary jargon or specific points of knowledge that apply (e.g., primary sources, 

land forms, supply curves). 

2. Larger understandings that provide structure to the discipline (e.g., chronology, factor 

markets and end-consumer markets) 

3. Themes & organizing concepts to be employed. For example, an American history 

course could feature a recurring theme of adopting multiple perspectives: men's vs. 

women's experiences of eras and events, adults' vs. children's, enfranchised vs. 

disenfranchised groups', etc.  

4. Opportunities for relevance to students' lives and/or current events. For example, an 

American History class could use contemporary political figures to explore aspects of 

different eras--if Barack Obama were in America during the Revolutionary era, what 

experiences would he have? Where would he live? (This discussion would provide an 

entry into the life of Paul Cuffee and the arguments over the status of Africans in the 

newly emancipated America.) In what ways was Andrew Jackson like/unlike Barack 

Obama? (Both were/are transformative politicians of their era, both wrestled with 

recessions.) If Barack Obama were a figure in the Progressive Era, who might he have 

associated with? (WEB DuBois, Jane Addams). 

5. Any projects, readings, activities, or other pedagogical approaches that spring to mind 

to support any of the above points. 

 

After writing this organizing document, write a two-page reflection on your process, your 

learning, and your level of anxiety about teaching the course having completed this course 

plan. In your reflection, please comment on the standards you consulted--do they prepare 

you to begin planning instruction? If so, what kind of instruction? 

 



Turn in the following 

1. Your content analysis of the standards (in whatever form it may have taken), 

2. Your course planning documents, and 

3. Your reflection. 

 

This assignment will be submitted in two steps. You will first submit the 'easiest' or 'dream' 

course plan, plus analysis of the standards and reflection. The instructor will review and 

provide feedback. Later in the course, you will submit the 'hardest' course plan 

(plus analysis of the standards and reflection). 

 

 



 

 

Fieldwork: 12 Stage 3 hours -- Report & supporting documents 

 

Stage 3 field experiences are "Initial Teaching Experiences"--"This is the beginning of 

student teaching in which candidates teach small groups of students, in schools and early 

learning settings. This combines individual tutorials, small group, and whole-class 

instruction at the selected grade level over the course of the semester. Students work with 

materials they have prepared and created for classroom instruction." 

 

You will complete 150 Stage 3 hours over the course of your entire teacher preparation 

program at Lehigh; 12 of these hours will take place during this class. Lehigh’s Office of 

Field Placement and Teacher Certification will locate an appropriate placement to fulfill these 

field experiences; you are not responsible for locating a placement for yourself.  

Upon completing your hours, you will turn in a packet containing two items 

1. The lesson plans, materials, assessments, and other preparation/reflection that 

went into your field experiences; and 

2. A reflective Field Experience Report, described below. 

 

You will complete a reflective Field Experience Report assignment after the completion of 

the field experiences. This report will summarize what you have experienced and make 

associations to the literature or other sources of insight you have about social studies 

education. Keep in mind that the information you are working with is sensitive and 

confidential. Do identify the grade level of the class(es), and the name of the school and 

district, but only refer to teachers by initials.  DO NOT reveal the identity of a student in 

any way, shape, or form. Do not share your notes with anyone other than the classroom 

teacher, and do not share your report with anyone other than your methods instructor. Do 

not post your notes or report to the web. 

 

Your essay must be typed and double-spaced. Do NOT turn in a long, bulleted list--take the 

time to write out a proper narrative and commentary. For your final document, include a 

cover page with the name of the assignment and your name centered in the middle. Please 

use the headers (e.g., "Students") as section headings.  

 

Indent each paragraph, and do not use an extra space between paragraphs. Use top, 

bottom, and right margins of approximately one inch, and a left margin of approximately 

one and a half inches. Use a standard font, size, and style, a high-quality printer, and a 

standard weight of paper. Staple the pages of the essay, and do not include a report cover, 

folder, or plastic sleeve. Citations must be in APA style.  

 

Your report should address the following topics: 

 

Classroom or teaching space 

● How are materials and seating arranged?  Why?  What materials do students have 

access to?  Do restrictions exist for materials?  What are they?  Where are lab 

materials located? 

● How does the organization of the classroom contribute to the teaching/learning 

atmosphere?  Is the organization formal or informal?  Why?  Do students place 

finished assignments in specific locations?  

● Do bulletin boards, learning centers or stations, or other displays contribute to: 

motivation?  Curriculum-based topics?  Are these areas easily accessed by students?  

When can students use them? 



● Is the room stimulating and exciting?  How can you tell?  Does the room invite social 

studies learning?  Is there a classroom library, social studies resource section, or 

activity center area?  How is it used? 

  

Teaching procedures 

● What seems to be the routine? For example, how does the social studies lesson start 

and end?  Is there an order or a sequence for the social studies activities? 

● How and when do you use the board?  visual aids?  instructional technologies such as 

computers and calculators?  video?  texts?  worksheets? 

● When is group work utilized?  Are cooperative learning strategies used?  What rules 

exist for group situations? 

● How do you utilize questioning?  How is discussion encouraged?  How do you 

encourage student reflection and expression of opinions? 

● How is previous learning or prior knowledge utilized? 

● When do you vary voice inflections or tone?  When and why?  How does this 

contribute to motivation, discipline, and emphasis of content? 

● How are students engaged in processes of scientific inquiry?  Do students explore 

objects, events, and organisms in their environment?  Do students develop and 

explain concepts in their own words, both orally and by writing and drawing? 

● How is content information presented in a developmentally-appropriate and engaging 

fashion? 

● How are learners with special needs accommodated, such as students with IEPs, 

gifted students, and English as second language learners? What about students who 

always complete their assignments before other students? 

● How are students provided opportunities to extend and elaborate their understanding 

and knowledge through independent inquiries? 

  

Classroom management 

● What are the stated and unstated rules of the teacher’s classroom? Are the rules 

uniformly and fairly applied?  List as many rules as you can.  Pretend that you need to 

inform a new student of what is acceptable.  Can you do it?  What happens if a rule is 

broken?  

● What strategies do you use to obtain student attention to begin and end class?  What 

do you do to use time effectively?  How are transition times (moving from one activity 

to the next) minimized?  How does organization of the classroom or of actual lessons 

contribute to decreasing discipline problems? 

● When and how is praise or positive reinforcement used? 

● What happens when there is an announcement or an interruption? 

● When do you use nonverbal signals or gestures to control student behavior?  Which 

ones?  Why?  Does the teacher use proximity control (moving closer to a specific 

student in order to gain attention or stop some in appropriate conduct)?  When and 

why? 

  

Students 

● Who are the students? Include ethnicities, cultural backgrounds, and socio-economic 

status of the community.  Can you identify students who are motivated or 

unmotivated to learn social studies?  What can you tell about individual students by 

watching them?  What interests do the students have?  Which types of individual 

behaviors can you predict from certain students?  Who is on-task?  Who is off-task? 

● Do any have IEPs (Individualized Education Plans) or any other special needs? Are any 

English Language Learners?  How are they accommodated?  

● Do any students appear to have health or emotional problems? 



● Do any students misbehave?  If so, why do you think they misbehave?  Do they seek 

attention?  Try to gain acceptance from peers? 

 

  

Assessment practices 

● What types of formative assessments did you use?  How do you or the teacher use 

that information to inform teaching and/or influence learning?  How are formative 

assessments used or modified for special education students and English language 

learners? Provide specific examples. Interview the teacher to acquire this information 

if needed. 

● What types of summative assessments are used?  Where do the summative 

assessment items come from?  How is data from these assessments used for purposes 

of grading and accountability? How are final grades determined? How are summative 

assessments used or modified for special education students and English language 

learners? Provide specific examples. Interview the teacher to acquire this information. 

● How have you and the teacher used the PA Standards Aligned System for designing 

your assessments? 

● How does the teacher prepare students for summative assessments? 

 

Social Studies curriculum 

● Did your instruction integrate other content areas (reading, math, writing) with the 

social studies instruction, or did the social studies instruction stand alone. 

● Describe the social studies curriculum. Is it unique to the building? The local district? 

● What standards is the curriculum aligned to—state, national, or a mix?  

● What topics are covered in the curriculum?  List all major topics that are covered 

during the academic school year. 

● Is the curriculum textbook-centered? Which textbook publisher or basal social studies 

program is used?  

● Are hands-on manipulative activities included in the curriculum? How much 

professional development does the district provide teachers with learning how to use 

social studies curricular materials? 

● Are there written goals and objectives for each unit? 

● Does the curriculum include recommended assessments for each unit?  Are teachers 

required to use these assessments? How are these assessments adapted for diverse 

learners? 

● How have you or the teacher modified curriculum materials to accommodate diverse 

learners in the classroom including students with differing academic achievement 

abilities, students with special needs and English language learners? 

● How does the curriculum integrate instructional technology or interdisciplinary 

activities? How does the curriculum focus on social studies process skills and the 

acquisition of social studies content? 

● What does the teacher do to enhance the school-mandated curriculum? 

 

Personal reflection 

In this section of your report, reflect on your field experiences.  What features of 

this classroom reflect a standards-based social studies classroom as described in 

your course readings and class discussions? Provide specific examples. What types 

of modifications (including curricular customizations) can be done to make this 

classroom more aligned to the goals stated by the National Council for the Social 

Studies and/or  

one of the disciplinary organizations? 



 

Curriculum map 

 

All content areas are plagued by the concept of "coverage," of getting from one end of the 

curriculum to the other. Coverage is perhaps a greater concern for social studies teachers 

than those in other disciplines. If your course is expected to cover everything from Plato to 

NATO, how are you going to fit it all in? 

 

The short answer is that you are not going to fit it all in. Furthermore, coverage shouldn't be 

your sole concern--your charge, after all, is to engage students in powerful social studies 

that is meaningful, relevant, and encourages disciplinary habits of mind. What factual 

knowledge isn't the enemy of powerful social studies, focusing purely on coverage will, more 

often than not, lead to mediocre, uninspiring teaching practices. 

 

Complete a chart of a Social Studies course curriculum for an entire semester for a grade 

level and subject of your choosing. Many public school districts/systems have a defined 

Social Studies curriculum plan. You are encouraged to examine these materials (many are 

on-line) and ask experienced teachers for input as you create your plans. You can also use 

the templates available in Blackboard. 

 

Write a week-by-week outline for a semester (i.e., approximately 15 total weeks) of social 

studies instruction. Your curriculum map must include the following information: 

 

● Name 

● Grade level / topic(s) 

● Description of anticipated instructional context - do you expect to be working with 45-

minute blocks of time for 5 days a week? Thirty minutes every other day? Base your 

expectations on actual, observed practice or on general guidelines for the grade 

level.   

● Objectives for the year - what do you want students to understand, know, and be able 

to do? 

● Purpose - what will your purpose be as a teacher for this course?  What do you want 

students to walk away with? 

 

 

To help structure your task, please choose from among the options described below. Option 

1 is the least challenging, and adequate assignments that follow this option should expect to 

receive a grade of C or B. Option 2 is more challenging, and acceptable assignments that 

following this option should expect to receive a grade of B or A. 

 

Option 1 

 

The most mechanical, coverage-driven means to write a curriculum map is to 

take a district-endorsed textbook and chop it up, week by week. If you can 

lay your hands on the full publisher's kit (teacher's manual, workbooks, 

presentation files, assessment items), you can add these pieces into your 

map with relatively little effort. 

 

This option is provided because, (a) some members of the class may be at 

the beginning of their study of teaching and learning, and this might be the 

only way they can conceptualize this process, (b) some districts will happily 



accept a textbook-centric approach to curriculum planning, and (c) it 

establishes a contrast for more ambitious curriculum planning (see Option 2).  

 

To get started on Option 1:  

● Browse the materials available in the Fairchild-Martindale Curriculum 

Collection (first floor, to the left as you enter). The library doesn't 

have as many social studies materials as it should, but I'm working 

on it.  

● Talk to in-service teachers and ask to borrow or copy their 

publisher-generated materials.  

 

 

Option 2 

 

A more ambitious curriculum plan, and one that can rise to the challenge of 

teaching powerful social studies, is one that does not rely upon a textbook but 

consults many sources to create a sustained exploration of powerful themes. 

A textbook (or several textbooks) may be used, but students will also work 

with primary source materials, conduct inquiries into data sets, and create 

their own accounts and interpretations in addition to others'. 

 

This option usually requires a more experienced, skilled teacher, one who is 

comfortable with the content being addressed, familiar with a wide variety of 

materials (textbooks, online sources, simulations or games, etc.), 

experienced with certain tried-and-true techniques (such as the 

deconstruction of selected Wikipedia entries), and confident in his or her 

ability to balance the demands of coverage against the challenges of powerful 

social studies. While you are not yet one of these veteran teachers, you will 

more rapidly develop your skills by making your best effort at approximating 

their work. 

 

The hardest part of Option 2 is getting started. Where to begin? How do you 

know what content is appropriate for what grade level? What activities or 

what sequences are effective? The reality is you don't--at least, not yet. So: 

Get started through some combination of the following 

● Recall some of your best social studies instruction from middle and 

secondary school. What stuck with you? Write down the content, 

methods, and assessment. Is there a sequence in there?  

● Observe middle/secondary social studies instruction and find a unit 

that you think is good but could be even better if unpacked and 

expanded. For example, a lesson on map skills can become a unit on 

map creation.  

● Vicarious observation of social studies instruction: browse the social 

studies videos available from Annenberg's learner.org 

website: http://www.learner.org/resources/browse.html?discipline=

7 

● Scour the Internet, particularly places where instructional materials 

can be found (e.g., thegateway.org or  archives.gov/nae/education). 

These can be integrated into your map and give you a sense of what 

might be age-appropriate. 

● Examine social studies journals for studies of instruction, think 

pieces, and/or descriptions of activities that you can modify and 

integrate. Social Studies Research and Practice is a good online 



journal (socstrp.org), and Lehigh's library can get you to electronic 

copies of  The Social Studies. If you're a member of NCSS, their 

online archive of Social Education and Middle Level Learning is a 

gold mine. The Lehigh library has print copies of some of these, as 

well.  

 

 

Finally, write a two-page commentary that specifies which option you attempted, describes 

the process you went through in designing your curriculum map, and identifies your feelings 

about the final product. How satisfied are you with your map? In what ways did you 

struggle with coverage versus engaging students in powerful social studies? What did you 

leave out (or include) but aren't happy about? This commentary must be typed and double-

spaced. Include your name, the course number, the instructor's name, and the date in the 

upper left of the first page. Indent each paragraph, and do not use an extra space between 

paragraphs. Use top, bottom, and right margins of approximately one inch, and a left 

margin of approximately one and a half inches. Use a standard font, size, and style, a high-

quality printer, and a standard weight of paper. Staple the pages of the reflection, and do 

not include a report cover, folder, or plastic sleeve. Any citations must be in APA style. The 

reflection should be two or more double spaced pages written in APA format. 

 

This task can be completed as a pair of your own choosing. Both members will receive the 

same grade. 



 

Micro-teaching lesson, materials, and reflection 

 

An aphorism by Sophocles states, “One must learn by doing the thing; for though you think 

you know it you have no certainty, until you try it.” The true experience of teaching is with 

K-12 students. But we will approximate this as best we can within our class. 

 

Teaching is a complex, sticky skill--you can prep it and rehearse it and think it through, but 

you don't know if your plan is good until you run it with students. Once you try it, you either 

hear the clicking of concepts falling into place, or the babble of mass confusion, or the most 

maddening thing of all: nothing. You may discover that you wildly underestimated or 

overestimated the amount of time an activity would take. You may discover that your 

activity is a classroom management nightmare. You may be rudely awakened to the 

stresses of trying to integrate technology--it works seamlessly when you do it on your own, 

but when you try to run it using aging laptops over a spotty network....  

 

To focus your thinking on high-quality and/or commonly-used social studies instructional 

materials, you will be working from others' material, not lessons that you have designed 

yourself. You may feel free to adapt or modify the lessons as you see fit to meet the 

constraints of our microteaching environment (e.g., limited time, small class size), but you 

won't be starting from scratch.  

 

Sources of social studies instruction that may be used include (but are not limited to --this 

list may change and you may make suggestions to the instructor) the following curricular 

resources: 

 

● Teachers Curriculum Institute 

○ History Alive! 

○ Geography Alive! 

● Center for Civic Education 

○ We the People (either the middle level or high school version) 

○ Project Citizen 

○ Representative Democracy in America 

● Echoes and Reflections: A multimedia curriculum about the Holocaust 

(http://www.echoesandreflections.org). (It may be especially productive to contrast 

their resources with the information available from the US Holocaust Memorial & 

Museum: http://www.ushmm.org/education/foreducators) 

● Lessons from the National Archives' DocsTeach database 

(http://docsteach.org/activities) 

● Lessons from the Library of Congress' American Memory collection 

(http://www.loc.gov/teachers/classroommaterials) 

● Understanding fiscal responsibility: A curriculum for teaching about the federal 

budget, national debt, and budget deficit (from the EdLab at Teachers College, 

Columbia University) 

● John S. Morton, Advanced Placement Economics 

● EconEdLink database from the Council for Economic Education 

● Lessons described in Social Studies and Diversity Education (Heilman, Amthor, & 

Missias, 2010) -- it's written for teacher ed, but the activities described model lessons 

for K-12 learners. 

● Fifty Social Studies Strategies for K-8 Classrooms (Obenchain & Morris, 2011) 

● Trading Around the World: Introducing Economics Into the Middle School 

Curriculum (Day, 2007) 



● A growing, but as-yet-unorganized collection of materials for integrating geospatial 

technologies / materials 

○ GIS for History (http://www.gisforhistory.org) 

○ GIS for Social Studies 

(http://www.colorado.edu/geography/cartpro/gisedu/index.html) 

○ In Time and Place (http://www.intimeandplace.org) 

● Selected resources for the Advanced Placement exams 

(http://apcentral.collegeboard.com/apc/Pageflows/TeachersResource/TeachersResour

ceController.jpf) 

● Selected resources featured by the Pennsylvania Department of Education 

(http://www.pdesas.org/module/content/search/advanced.aspx) 

 

In advance of your microteaching, you will sign up for ONE of these resources and research 

it. What content areas does it cover? Grade levels? What standards does it align to? What 

are its distinguishing features? Does it include assessment strategies? Does it include 

materials on working with diverse learners? How much does this material cost and where 

can it be obtained?  

 

Once you have researched your curricular resource, prepare a 10-15 minute presentation to 

your classmates summarizing your research. Provide a handout with key information. 

 

Next, select one or more lessons from your resource and adapt them for our classroom. 

Your instructional session should take between 20 and 30 minutes and must meet the 

following restrictions: 

● You may not lecture for the entire time, 

● You may not show a video clip longer than 4 minutes, 

● You may not have students using computers the entire time, and 

● You are required to do something active with the students: get them out of their 

seats, have them work with a manipulative, have hands-on use of technology, etc. 

 

Once you have finished preparing your lesson, upload the plan and any supporting 

materials to the 'Microteaching Forum' in CourseSite. 

 

During your assigned class session, you will present BOTH your research on your curricular 

resource and your sample lesson. Following your lesson, we will take 10-15 minutes to de-

brief and discuss your work.  

 

During your lesson, the other students will role-play age-appropriate students.  

 

Begin your micro-teaching by identifying the grade level and topic and 

explaining/summarizing the previous instruction the class would have received prior to this 

20-30 minute slice. Then conduct your lesson. 

 

After your lesson is complete, the other students will fill out the "Learner Satisfaction Form" 

(see below for an example) and then engage in a de-briefing discussion.  

 

Once you have completed your micro-teaching, submit your final lesson plan(s) and 

materials, the Learner Satisfaction forms, and a three-page (or longer) reflection on the 

experience. Questions to consider include: 

● How did you prepare for this? Did you practice? Mentally rehearse? Test-run the 

activity with friends? 

● What were your expectations going in? 



● What surprises did you encounter during the lesson? Did anything happen that you 

failed to anticipate? 

● Did the Learner Satisfaction forms contain any surprises for you? 

● If you could do the lesson over again, what would you do differently? 

 

The reflection must be typed and double-spaced. Include your name, the course number, 

the instructor's name, and the date in the upper left of the first page. Indent each 

paragraph, and do not use an extra space between paragraphs. Use top, bottom, and right 

margins of approximately one inch, and a left margin of approximately one and a half 

inches. Use a standard font, size, and style, a high-quality printer, and a standard weight of 

paper. Staple the pages of the reflection, and do not include a report cover, folder, or plastic 

sleeve. Any citations must be in APA style. The reflection should be two or more double 

spaced pages written in APA format. 

 

The evaluation of this assignment is NOT an assessment of your teaching; if your lesson is a 

disaster, it still presents a learning opportunity for you, the developing professional. 

Learning to teach is a high-stakes activity on its own merits, and penalizing you for making 

natural, even healthy mistakes is counter-productive. Instead, you will be evaluated on your 

planning/preparation, documentation, and reflection. For example: 

● Did you have your presentation ready on the selected curricular resource? Did you 

provide a handout?  

● Did your presentation reflect a thorough preparation in terms of both examining the 

material and deciding how to explain it to your classmates?  

● When teaching your lesson, did you have all your materials ready to go on your 

assigned class session? 

● Did you lesson conform to the expectations above (e.g., not a lecture, no shorter than 

15 minutes)? 

● Did you promptly turn in the lesson plan, materials, and reflection? 

● Does your reflection make good use of the experience and the Learner Satisfaction 

forms? 

 

NOTE: If your lesson falls apart because you were unprepared or did not rehearse or did not 

study the relevant content, it will impact your grade. However, the bulk of the points will 

be drawn from the other elements of the assignment. 

 

Sample LEARNER SATISFACTION form for Micro Teaching activity 
 
Date:____________ 

 

Name of Responder: ______________________ 

 
Name of Presenter:  ______________________ 

 

Evaluating the teacher: For each of the following, please respond with 

a number, 1-5, where 1 = strongly disagree and 5 = strongly agree 
 

_____  Planned the learning activity on interesting material. 

_____  Included a clear objective or purpose of the learning activity. 

_____  Kept the learning activity moving. 

_____  Included a high level of student involvement. 
_____  Involved a large proportion of the group. 

_____  Effectively uses one or more strategies described in class. 

_____  Appeared knowledgeable about the subject area. 

_____  Presented learning activity in a clear and poised manner. 

During the lesson how satisfied were you as a learner? (please 

check one) 
___ very satisfied      

___ satisfied 

___ unsatisfied    

___ very unsatisfied 

 
What aspects of the lesson did you most enjoy and benefit from? 

 

What could the presenter have done to increase your 

satisfaction?

 

 

 

 

 



 

Instructional Unit -- Overview & Final Unit, plus reflection 

 

The unit plan is the traditional culminating project of a methods course--this is where you 

show what you know when it comes to instructional planning.  

 

Accordingly, this is a high-stakes assignment. You must receive a B or better on your unit in 

order to pass this course.  

 

To an extent, unit planning is more satisfying than lesson planning. While each lesson must 

have a beginning and a middle, and an end, it often feels incomplete--each lesson is only a 

piece of a larger whole. The unit plan is that larger whole. True, a unit may extend themes 

developed earlier or develop skills to be used in subsequent instruction, but it has greater 

integrity; it can stand alone. 

 

Your task is to develop a curriculum-based unit that forms part of a course of your choosing. 

The total unit should comprise of 5 or more lesson plans and one end-of-unit assessment, 

and it must demonstrate a variety of pedagogical strategies. 

 

 

Ideally, your unit plan is a subset of your curriculum map: From your curriculum map, you 

have selected a unit (or an internally-consistent section of a unit) and are developing the 

plans for each lesson. You should select a topic that is interesting and that you are likely to 

teach.  

 

You will submit this assignment in two phases: an outline and the full unit plan. You will use 

feedback given based on your outline to develop the full, final draft. Please specify the 

grade level that you are teaching, assume that you have a heterogeneous classroom of 

about 20-25 students, and assume that you have access to technology tools and 

photocopying.  Make sure you specify the Pennsylvania Standards to which you are teaching 

the unit.  Choose any topic that fits within these standards.  You may organize your unit 

chronologically or thematically.  

 

Among your five lesson plans, 

 

● No more than one can be predominantly lecture, 

● Any use of lecture must include a note-taking strategy, 

● At least one must  focus on inquiry, and 

● At least one must involve students' hands-on use of technology. 

● The last lesson must include a review or preparation for the summative (end-of-unit) 

assessment. 

● You must include formative assessments. 

● You must include adaptations and accommodations for diverse learners, specifically 

one high-incidence learning disability, one low-incidence learning disability, one ELL 

student, and one culturally diverse learner. I suggest that you draw from your field 

experiences as you approach this aspect of your assignment. 

 

 

Your end-of-unit assessment must 

 

● Include 10 or more 'traditional' items--typically closed-ended items or short answer 

questions. For examples, see questions used on the NAEP exams 

(http://nces.ed.gov/nationsreportcard/itmrlsx/landing.aspx) 



● Include at least one 'authentic' student product or performance, scored with a rubric 

or checklist. These can be a diorama, poster, skit, digital documentary, Google Earth 

overlay, etc.  

● Include modified versions of the assessments for the diverse learners you will have 

identified above. 

 

Stage 1: Unit Overview 

 

You will submit a Unit Overview early in the semester.  The purpose of this overview is to 

help you conceptualize the order and organization of your lessons. 

 

This overview will include the following: 

● The title of the unit. 

● The Pennsylvania and national standards addressed. 

● A description of the essential question or main idea(s) the unit addresses. 

● The objectives for the unit. 

● A day-by-day outline of your unit (the 5 or more lessons). For each lesson, identify 

any supplemental materials that you will have to make (e.g., a slideshow or 

worksheet) or point to (a website or video) 

● An explanation of the connection between lessons (one brief paragraph for each 

lesson). 

● A description your end-of-unit assessments, both the traditional and the non-

traditional components. 
A description of the diverse learners you will plan your adaptations and 

accommodations around. 

 

The overview will not be graded, but feedback will be offered. 

 

Stage 2: Final Unit  

 

Use the feedback on your unit overview to refine your design. Then develop the full unit 

plan, including the following: 

 

 

● Cover page: Write the name of the unit topic on the cover page, along with the grade 

level(s) and your name(s). 

● Overview: Include the (revised) unit overview information from step 1: standards, 

narrative outline, descriptions of students, etc. 

● An alignment map identifying  

○ Each instructional objective,  

○ Each instructional activity that is designed to meet this objective,  

○ One or more formative assessments to examine students' developing 

understanding, and 

○ One or more summative assessments to test students' mastery of the objective. 

  

● The five or more lessons students that comprise the unit.  Each individual lesson in 

the unit should be about 2-3 pages and should follow an approved lesson format (see 

the required elements in CourseSite).  Each lesson must include copies of all 

relevant materials (e.g., copies of slides, handouts, worksheets, manipulatives) and 

a copy of any/all assessments. 

● End-of-unit Assessments: Include both your traditional and your non-traditional 

summative assessments. Each assessment should be accompanied by alternate 



versions for your diverse learners. Include an answer key for your traditional items, 

and include a sample student product (or the closest approximation thereof) for 

your non-traditional assessment.  

● An extensive bibliography at the end of each lesson that lists all the sources that you 

consulted in planning the lesson and all sources that your students will use when you 

teach the unit. This includes on-line resources and on-line lesson plans that may have 

provided you with ideas for your lesson. For each cite, follow APA format.  

● A reflection on your final unit and your planning process. What was easy? What was 

hard?  If you could run this unit in a classroom tomorrow, what would you be the 

most nervous about? What would you be the most excited to try? How successful do 

you feel you were in accommodating diverse learners in terms of instruction? 

Assessment? After completing the unit, what are your growth areas -- what do you 

feel you need to learn more about?  

 

The final unit will be assessed on 

• The presence of all required elements, namely: 

o Unit overview/intro materials, including 

o Standards drawn from all three required sources (PDE social studies 

standards, PDE ELP standards, and at least one national social studies 

organization), as well as an 

o Alignment map (as described above), plus 

o Descriptions of the four (or more) diverse learners you will be accommodating 

in your planning. 

o 5 or more complete, sequential lesson plans in the Lehigh-approved lesson 

plan format. 

o All supporting materials for the 5 lessons-handouts, slides, links to videos, 

etc. 

o Summative assessment(s), encompassing both traditional and non-traditional 

formats, plus any adapted versions for students with diverse needs, complete 

with rubric/scoring guide, and 

o Final reflection on the unit planning process.  

• Qualitative judgments based on 

o Evidence of high student involvement in each lesson and student engagement 

in appropriate inquiry-based activities for the discipline you are teaching. 

o Evidence that you used a wide variety of primary and secondary sources in 

your lessons appropriate to the discipline you are teaching. 

o Evidence that you used instructional strategies presented in the course 

readings. 

o Evidence of attention to inclusive teaching practices. 

o Clarity of thought and organization of unit plan, evidence that the unit "holds 

together" well; that is, your lessons logically follow one another and develop 

rationally. (You may wish to start/end each lesson with a review that helps 

you tie the lessons together and connects them clearly to your unit.) 

o Meaningful review as a component of the final lesson that encourages recall of 

essential ideas and encourages higher-order thinking. 

o End-of-unit assessments that measure student learning and addresses the 

unit objectives.  

o Evidence of creativity and challenge in your lesson ideas 

o Attention to proper punctuation, grammar, syntax, and spelling. 

o Evidence that care and thought have gone into your work; your presentation 

of the unit factors into this. 

 


